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Section 1: Context
In this unprecedented time of school closures due to COVID-19, local authorities are having to be flexible and
adaptable in their approach to supporting pupils and staff. On 15 March 2020, the Scottish Government
announced school closures followed by a letter to local authorities which stated that,
‘It is recognised that those working with children and young people will be best
placed to identify those who would be considered in need of support in order to
secure their wellbeing, as a result of school and ELC closures.
Some schools and local authority EL settings may open for these purposes, but that
will depend on the arrangements for critical childcare and learning provision that
local authorities make for their areas.
For the vast majority of children and young people, learning and teaching should
continue remotely.’

Since then, local authorities have been called upon to develop their own approaches to supporting children and
young people whilst most of them remain at home. Some national and international guidance has helped to
inform local authorities of key areas to consider during this time. UNICEF and the World Health Organisation’s
‘Guidance for the prevention and control of COVID-19 in schools’ provides some information on areas to
consider including:
• Monitoring school attendance
• Planning for continuity of learning, e.g.
 Use of online/e-learning strategies
 Assigning reading and exercises for home study
 Radio, podcast or television broadcasts of academic content
 Assigning teachers to conduct remote daily or weekly follow up with students
 Review/develop accelerated education strategies
•
•

Implementing targeted health education
Addressing mental health/psychosocial needs
Encourage children to discuss their questions and concerns. Explain it is normal that they may experience
different reactions and encourage them to talk to teachers if they have any questions or concerns.
Provide information in an honest, age-appropriate manner. Guide students on how to support their
peers and prevent exclusion and bullying. Ensure teachers are aware of local resources for their own
well-being. Work with school health workers/social workers to identify and support students and staff
who exhibit signs of distress.

•

Support vulnerable populations
Work with social service systems to ensure continuity of critical services that may take place in schools
such as health screenings, feeding programs or therapies for children with special needs. Consider the
specific needs of children with disabilities, and how marginalized populations may be more acutely
impacted by the illness or its secondary effects. Examine any specific implications for girls that may
increase their risk, such as responsibility for taking care of the sick at home, or exploitation when out of
school. Systems that protect children, including family and community structures, may break down in
areas of infection, even when school remains open. Specific measures should be implemented to protect
girls and boys from the risk of sexual abuse and exploitation at home, school and in the community with
changing dynamics of risk imposed by COVID 19.

The Scottish Government have also recently published guidance on home learning which covers 3 main areas:
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learning and teaching at home: this includes support for digital learning; children who are likely to
be disproportionately impacted; and learners with additional support needs
• parental involvement and engagement: this includes details of local and national support and how
local authorities/schools will require a different approach to being updated on a child’s development
• support for teachers and school leaders: including advice on learning resources; supporting pupils’
and staff health and wellbeing; and on leading colleagues and teams during this period.
This guidance can be found here.
•

Further guidance can also on the Parentzone website to support parents
The World Health Organisation has also produced the following guidance
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Section 2: Supporting learners at home
During this time of home learning for most pupils, establishments in North Ayrshire are being
adaptable and developing innovative ways of staying in touch with children and young people. Schools
were asked to share how they were staying in touch with vulnerable children and families but many
of them also shared how they were communicating with all their pupils as well as supporting learning
and teaching. Establishments are communicating with pupils in a variety of ways and are exploring
different means of sharing learning and teaching. A communication strategy to support
communication with families has been issued to all schools. See Appendix 1.

Communicating with children and young people
Schools are keeping in touch with children and young people in their care through a range of mediums
including Twitter accounts, Instagram, Facebook, GLOW and Seesaw accounts. Some schools have
made use of their own secure sites to keep in touch with children including Evisense which allows
them to send secure messages to children and young people. Other strategies which have been
developed include:
•
•

•
•

Teachers keep a virtual ‘attendance’ register each day for the entire class that the HT can monitor
at any point to show which children/families are in contact with them through GLOW or TEAMS.
SLT have purchased pay as you go phones to keep in touch with families and children and young
people and personally message children on a regular basis to let them know they are being
thought about.
Families are made aware that they can get in touch if they need support.
Dedicated email for direct access to SLT is monitored throughout each day regarding any
problems, queries or support required.
School A:
• All class teachers will email their pupils a generic check-in daily - just like we'd do in school.
There will be a light-hearted question within the daily email that's looking for an answer to
promote a wee bit of correspondence.
• Every pupil in the school will receive two phone calls per week. One will be from the class
teacher and the other from the Nurture staff if applicable, a member of our support staff or
HT (on a random basis). This may become one weekly call after the first few weeks for many
of the pupils.
• Sharing of photos, work and activities will be encouraged via email and twitter.

Learning and teaching
As well as communicating regularly with pupils many schools have outlined how they are supporting
learning and teaching during this time. When schools were first notified of closures, almost all schools
sent home hard copies of work for pupils to work through. Schools are also making use of the range
of platforms to share learning such as Google classroom, Show my Homework, GLOW and other
commercial websites which they are sharing with families. Schools are also currently making
arrangements to send other materials to pupils and are working on ensuring that all pupils can access
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IT where required with the support of additional monies from the LA to purchase equipment where
needed. Other specific support which was highlighted by schools includes:
•
•

•

School staff are running a ‘near normal’ timetable remotely and keep in constant contact with
almost every child in their classes
Teachers are emailing at 8:45 each morning and asking the children to check in. If anyone has a
low score, staff are offering to call them via phone. Teachers are emailing out activities in real
time and the children are responding with questions and answers. Work is being uploaded by staff
and children throughout the day. Staff are still giving feedback.
All staff are monitoring online work. Children are sending photos of completed work or themselves
completing tasks through Seesaw and this will act as a further check to ensure pupils are safe and
still achieving. If any pupil is not engaging, SMT will contact them.

School B uses GLOW to:
• Set a new daily learning focus
• Daily tasks include literacy, numeracy, IDL/ Health & Wellbeing
• The learning focus is emailed out to all children at 9am each morning
• A copy of the task of the day is sent as an attachment
• An email is sent outlining hints and tips and links to websites etc to support learning
• Children are expected to email back responses to class teachers
• Teachers liaise with SMT about response rate
They also:
• Share work for the week on the website with each class having their own page.
• SLT review this work one week in advance of posting in order to provide any
supports/guidance where necessary Work for the following week is posted on a Friday
afternoon before 3pm.

The Family Learning Team, Mental Health and Wellbeing Teams, Psychological Service Team and
Nurture teams have all being involved in developing guidance and support to guide schools in home
learning at this time. Some useful resources can be found at:
•

https://blogs.glowscotland.org.uk/na/naccovid19/

NAC Glow tiles for HWB and Nurture advice and support.

•

https://glowscotland.sharepoint.com/sites/NorthAyrshireCouncil/StaffArea/Nurturin
gNorthAyrshire/SitePages/Home.aspx

Mental health
Connecting with mental Health
•

https://glowscotland.sharepoint.com/sites/NorthAyrshireCouncil/StaffArea/Connect
ingWithMentalHealth/SitePages/Home.aspx#?wa=wsignin1.0
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Health and Wellbeing
•

https://glowscotland.sharepoint.com/sites/NorthAyrshireCouncil/StaffArea/hwb/Sit
ePages/Home.aspx#?wa=wsignin1.0

Helpful contact information can also be found in Appendix 2.

Supporting Wellbeing
Staff
Staff wellbeing should be recognised as a key factor in ensuring a nurturing, positive school
environment. The quality of relationships within an education establishment can be seen to have a
significant impact on teacher wellbeing and resilience and their ability to manage and cope with the
numerous challenges and stresses. It is essential that there is meaningful recognition from managers
at all levels of the demands of working within educational establishments. During these uncertain
times it is even more crucial we recognise and support the wellbeing of staff. Many schools are using
online social activities to help promote a sense of value and belonging amongstaff, maintaining a
feeling of connectedness to the educational establishment and colleagues. It is important staff are
regularly reminded that they are not “working from home”, they are “At home, during a crisis, trying
to work”. Their personal physical, mental, and emotional health are far more important than anything
else right now. Head Teachers are reminded to try to avoid asking staff to complete tasks within a
tight deadline and arranging online meetings at short notice.

School C uses favourite music choices and creates a Spotify playlist for staff to enjoy, daily
quizzes and physical exercise challenges.

School D has daily challenges through twitter focussed on both physical and mental
wellbeing, with regular whole school emails thanking staff and asking after wellbeing.

School E shares daily nurture activities that can be completed at home. Staff wellbeing is the
first standing agenda item on all ELT meetings ensuring wellbeing has a high profile. Weekly
update emails from Head Teacher are shared with all staff.

Children and Young People
The mental health and emotional wellbeing of children and young people must be prioritised and
treated with the highest importance during this time. Learning and teaching is expected to take
place every day, but the acknowledgement and awareness of positive mental health and wellbeing is
crucial for any successful learning to take place. Schools should ensure they are explicitly valuing the
importance of mental health and wellbeing when they communicate with learners as this will
promote self-worth and reassure pupils the adversity they are experiencing is being taken seriously.
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It is recommended that – before learning takes place – teachers give pupils a task which requires
them to comment on how they are feeling. This can be as simple as a quick check in to enable staff
to ascertain if there is any reason for concern. Self-care should always be promoted and brief
discussion about wellbeing at home will help learners to support each other and share ideas. It is
imperative that children and young people are praised for engaging in learning under these
unprecedented circumstances and reminded that they are at home during a crisis and doing what
they can to learn.
School F conducts daily check ins with pupils every day to check attendance and enquire about
wellbeing which enables staff to engage in conversations which are not directly linked to learning
and teaching. The brief acknowledgement is effective in making learners feel valued and cared
for.
Information on how staff can assess, monitor and support pupil wellbeing can be found in Appendix
3.

Section 3: Keeping in touch with Vulnerable Children and
Young People: Helpful Practice highlighted in North Ayrshire
Schools in North Ayrshire have been asked to identify how they specifically keep in touch with children
and young people who they identify as being vulnerable and in need of additional support. Schools
have identified specific ways that they have identified these young people; how they go about
communicating and keeping in touch with them; follow up suggestions for support; risk management
and child protection processes and contact with other agencies.
Identification of vulnerable children
Establishments have highlighted examples of how they are identifying vulnerable children and young
people to stay in touch with. Some examples of how senior management teams and staff have
provided support are provided below.
SMT
•

•

•
•
•

Prior to lockdown, all contact information for families, relevant agencies and useful
information was collated onto one document to be used should SEEMIS or AYRSHARE become
problematic. Specific staff have been issued with a folder containing Child Protection policies,
appendices and emergency contact information – communication list created
A communication strategy was devised that allocates key workers (Leadership Team) to
designated vulnerable pupils with a layered communication schedule agreed dependent upon
need e.g. whether daily, weekly, fortnightly or monthly contact is required and by what
means.
SLT each take responsibility for a group of young people and their families – families
considered include those who have just been de-registered and those who could be at risk of
being placed on the register- Process mapping is useful and has been utilised by some schools.
Each HT/ designate has compiled a list of vulnerable families / children and is doing weekly
check ins. Use of risk matrix is recommended – see Vulnerable YP forum paperwork
Vulnerable list was shared with key school staff.
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•
•
•

Vulnerable families were provided with mobile number and advice on ways to maintain
contact.
Agreed communication plans were agreed with allocated Social Workers in order to ensure
daily contact for most vulnerable.
SMT have complete use of the communication list for emergency use.

Staff
•
•
•
•
•
•

•
•
•
•

In general, all staff were involved in identifying vulnerable or potentially vulnerable children
in their class/school
Staff were made aware that they must raise ANY CP concerns which arise as a result of their
communication with young people
There is a balance of phone check in and text check in with families where daily contact is felt
necessary.
Discussions are recorded on Pastoral Notes.
Class teachers are identifying families who they feel would benefit from a targeted check in.
HTs of originating schools will link with key staff at Hayocks and St Bridget’s ESR to update
them on phone calls regarding vulnerable children who are on split placements.
HTs link with other agencies as appropriate and have ensured they have all contact details
HTs have created a table which notes down any issues or concerns and will note follow-up
HTs will contact vulnerable pupils, dependent on need – some weekly, some several times a
week. Frequency may be increased/decreased depending on feedback
Early Years Managers have been given the Early Years extract of the vulnerable families’
communication list and a school mobile phone.

Checking in – suggestions
Establishments provided various examples of how they were checking in on a regular basis with
vulnerable children and families.
•

•

•
•
•
•

•

Teacher keeping a ‘virtual attendance register’ for classes so that HT can monitor which
families are/are not in contact. (This could also identify which families perhaps don’t have
access to the internet.)
All class teachers will email their pupils a generic check-in daily. There will be a light-hearted
question within the daily email that's looking for an answer to promote a wee bit of
correspondence.
Weekly/bi-weekly phone calls arranged and logged
Teachers ensure that there is a strong focus on nurturing responses when replying individually
to vulnerable children via GLOW
Xpressions app (where schools have it) will be used to send vital communication to parents
and message individuals
All staff are monitoring online work. Children are sending photos of completed work or
themselves completing tasks through Seesaw or similar and this will act as a further check to
ensure pupils are safe and still achieving.
Every pupil in the school will receive two phone calls per week. One will be from the class
teacher and the other from the Nurture staff if applicable, a member of our support staff or
9

•
•
•
•
•

•
•
•

•
•

HT (on a random basis). This may become one weekly call after the first few weeks for many
of the pupils.
Nurture Teacher emails all children each morning with suggested activities with a focus on
HWB.
All vulnerable children, by our definition but including all stipulated by NAC, will receive a daily
call. This may become a mix of texts and calls but in the initial period this will be voice calls
All pupils who attend the ESR bases will be called three times weekly by the ESR PT or HT
Phone calls to our vulnerable families on a Monday (follow up calls/texts on a Wednesday)
Home School Inclusion Worker has her contact list loaded onto a mobile phone and has
established a routine of calls and texts to families – this mirrors what was practice prior to
school closures.
Home School Inclusion Worker, Early Years Manager and Acting HT will ensure that there has
been a minimum contact of once a week by email, text or call.
HT will contact vulnerable pupils, dependent on need – some weekly, some several times a
week. Frequency may be increased/decreased depending on feedback
To encourage family contact in general, an office team and ICT Coordinator in one school set
up a 'help desk' through school email and GLOW to solve password issues etc. (Over 40
families have made contact with the ‘help desk’ to date.)
Explicit reminder to all staff that CP procedures apply as normal.
Monitoring and reviewing risk

Schools have also identified ways of ensuring that risk is regularly monitored and reviewed and acted
upon where necessary.
•

•
•
•

Regular leadership team conversations to monitor and evaluate effectiveness of processes
(Leadership ensure they have a clear overview and check actions are being followed up
through regular, planned conversations with their team).
Weekly update to Senior Manager.
Teachers are informing HT of any children who are not on SeeSaw / or similar or not
completing tasks regularly. If any pupil is not engaging, SMT will contact them.
If still no response HTs or delegates do home visit- to door only- to meet YP and only if pupil
is unreachable. Contact your senior manager prior to this and there should be no entry to the
house made.

Communication with external agencies
•
•
•
•
•

HT / designate completes CP WNOC and follows CP procedures
HT /designate checks and updates AYRshare and Pastoral Notes daily ensuring the Team
Around the Child are kept up to date.
If the case proceeds to a Vulnerable Forum Meeting the school is asked to contribute to a risk
assessment and to answer 3 key questions before access to a hub for support is granted
How does the child YP present in school? Will they be able to access the hub provision without
support?
If not, what support has been used in school (E.G. nurture, ESR etc.)?
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Section 4: Supporting vulnerable children and young people across
the local authority
Following the updates on provision for vulnerable children prior to the Easter holiday, there has been
extensive discussions with colleagues in social work regarding arrangements moving forward. This is
set out with consideration to proportionate levels of support that children may require and can be
considered in terms of various levels of supports as outlined below. It remains the case that as the
Scottish Government’s position is for most children and young people to remain at home, schools
should have robust processes in place to support vulnerable children and families at home. Most
schools already have robust approaches in place to maintain contact with families and provide direct
support where it may be required. This section seeks to ensure that there is consistency across
schools and services.
1. Levels of Support and Contact
All planned support should be proportionate to the level of vulnerability for children or families.
Schools will in most instances be able to support vulnerable children and young people within their
own processes ensuring that information is clearly shared with relevant agencies when appropriate.
When planning any additional support that may be required, schools should still follow Getting it right
for every child process. Further guidance on GIRFEC support and resources can be found here.
Universal Level Supports
For the vast majority of children impacted by poverty, additional support needs or other factors that
increase their vulnerability, schools should take the following action:
•

•

•

•

Communication logs will be agreed and regular telephone contact will be made. Plans should
be available to all members of the school leadership team – with designated staff identified
to call families in larger schools. This will ensure that contact can be maintained if staff become
ill.
Learning materials will be made available to all families and arrangements put in
place for those without access to online learning resources. The local authority is working to
ensure as many families without the facility to use online learning can be given support to
access. There should be a combination of hard copies and electronic copies of work provided
by schools. Further guidance on how schools can provide hard copies of work is being
developed. Access to activities should be monitored by school staff and families contacted
if concerns around lack of engagement exist. A great deal of support and guidance exists to
support schools and families to enhance learning at this time including the some of the links
to websites provided above. Schools should help to support family to develop realistic
expectations about learning that can be achieved at home (See Appendix 4 for some ideas)
Contact Points - Parents/Carers should be made aware of how to contact the identified
member of school staff by phone or email if they require further support or guidance.
Information on who to contact should be made available through various forums such as social
media, electronic, groupcall or letters if required.
Signpost families to other services that could offer support at this time i.e. money and advice
services through the Information and Advice Hub, Crisis Grants etc. Many families at this time
may struggle to access the appropriate resources and supports and so it is important that
school staff continue to keep themselves updated on what is available in order to support
families. Free meals will continue to be served in Hubs and meals delivered to family homes
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– parents should be encouraged to contact NAC website and community hubs if any issues
arise
Enhanced Level Supports
Where increased levels of concern exist further enhanced support is required. This will undoubtedly
include some children not known to social work where concerns regarding vulnerability continue at
this time. In these circumstances schools should liaise with school-based support staff or
services/organisations supporting families to ensure increased levels of contact. Coordination of
contact should be achieved through agreement with the other service to avoid duplication or a
disproportionate level of contact with families.
Where it is recognised that families or children and young people require enhanced support, school
staff may:
• Contact families more regularly.
• Offer practical support or additional resources.
• Access support for other family members.
• Visit the home more regularly.
• Provide information and practical advice on how to access community hub support.
Targeted Level Supports
The focus of discussions with social work has been on the need to deliver specific targeted supports
to children in families with the highest levels of need. Primarily this will focus on children in the
following categories:
• Children on the Child Protection Register or those alerted to the Register;
• Looked After Children;
• Children on the edges of care i.e. children with an allocated social worker or those looked
after at home at the highest risk of becoming accommodated; and
• Children with severe and complex additional support needs. This group of children will be
explored in further detail in section 6.
Child Protection
Where child protection concerns exist the child protection process should be followed without delay
using the Child Protection Concern Form.
Regular communication regarding contact plans and the children being visited should be shared with
the school and updates will be provided through AYRshare. This will include visits attempted, whether
successful or not and any other relevant information.
Where schools have put into place all the additional supports outlined above and continue to have
significant concerns about a child or family then they should look to access the newly developed
multiagency forums to access additional advice and support where required.
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Section 5: Multiagency forums to access additional support for
vulnerable children and young people
In order to ensure that we can offer respite and outreach support for our vulnerable children and
young people, a clear process has been put in place.
These procedures are designed to ensure appropriate care and support is provided to children and
young people who are vulnerable. This particular group includes:
•

those who are looked after at home, those on the child protection register and those on the
edge of care, those in a kinship care arrangement and those who have a high level of wellbeing
support needs. It may also in some cases include children with complex ASN whose family
requires a high level of support to meet their needs (further detail on this will be provided in
section 6)

This guidance is set within the context of Getting It Right For Every Child (GIRFEC), and integrated
working, This ensures that services are properly co-ordinated and governed during this period.
We recognise that those working with children and young people will be best placed to identify
those considered in need of support in order to continue to protect their wellbeing. However, in
order to support this process a template has been developed to support the assessment of need
and the level of support already being provided in order to work out what further support is
required.
NB: North Ayrshire Child Protection procedures remain in place and should always be adhered to .
Level 1 Response: Online / telephone communication
•

•
•
•

HTs/ delegated staff from schools establish a routine for regular contact with vulnerable
families including those with a history of CP/on CSOs /LAAC/Kinship care. Establishments
follow effective practice for keeping in touch (Section 3).
Contact is logged as per HQ guidance.
Pastoral notes updated and significant events recorded on AYRSHARE and follow established
CP procedures as necessary. (SC L3)
Schools with early years centres check AyrSHARE alerts for Health Visitor updates prior to
contacting families and then add any additional establishment updates. This ensures both
services are linked and working co (NP and Lead Professional.)

Level 2 Response: Further outreach support offered
•
•

•

As above but with a visit from an allocated member of staff on a semi-regular basis to discuss
support
Visit may involve education staff and/or social work staff. It is recommended that discussion
takes place two metres from the door and any education or wellbeing support are passed to
the family in a secure package.
This support allows staff to see the family directly and offer further advice as well as checking
that child/young person is safe and making reasonable progress.
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Level 3 Response: Respite / Direct contact
•
•

•
•
•
•
•

When Social Work / Educational establishments are unable to contact identified families
through regular contact as above then SW or school staff will make a home visit (after 1 week).
Respite sessions offered by inviting child into a designated hub for planned individual sessions
-Child and family invited into school by appointment
-Child has an activity session with key staff member (nurture teacher/ class teacher/ pastoral
care teacher /EYP) to establish and check on wellbeing of the child /YP.
- Date for next meeting agreed and given to parent / carer.
Report provided by staff member to Child Protection Coordinator and shared with TAC via
AYRSHARE
Any CP concerns managed through CP process
Reminder of next meeting texted to parent in advance of the meet.
Any non-attendance recorded and SW informed via a written notification of concern
requesting home visit.
When children /YP are accommodated SW will contact Head of Service Education and school
CP Coordinator.

Level 4 Response: Hub /School / Centre attendance on a regular contact
•

As above but child or young person is invited to attend the Hub on a regular basis in order to
offer more intensive support. If this takes place, a clear risk assessment should be completed
including the detailing of any underlying health conditions of child or family to ensure they
are NOT being put at further risk by being offered direct contact. (See process of application)

The level of support required will be decided by a multiagency forum – Supporting vulnerable children
and young people during COVID-19 and outcome recorded and communicated to key Social Work and
Education colleagues.
The paperwork to support the application to this forum is attached in Appendices 5, 6 and 7.
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Section 6 - North Ayrshire Early Years – Protecting Vulnerable Babies,
Toddlers and Young Children during Covid-19
All planned support should be proportionate to the level of vulnerability for children and families.
Establishments will in most instances will be able to support vulnerable children within their own
processes ensuring that information is clearly shared with relevant agencies timeously and
appropriately. When planning any support that may be required, establishments should always follow
Getting it right for every child processes.
Step 1
Health Visiting Service, Social Workers, Home Visiting Teachers have provided lists of children who
are:
• On child protection register.
• Care experienced at home.
• Care experienced away from home.
• Recognised as vulnerable but not involved with social services.
Headteachers/Head of Centres have their own knowledge and system (adhering to North Ayrshire
Guidelines) for identification of and contacting children & families who are involved with services
and who are identified as vulnerable. Recording of information should be as usual.

Step 2
Health Visitors, Social Workers, Home Visiting Teachers, Headteachers/Head of Centres
Each service keeps own log of contact/recording. Key events noted on own systems and recorded
on Ayrshare if required/necessary.

Step 3
Home Visiting Teachers, Headteachers/Head of Centres
If through HT/HOC and Home Visiting Teacher’s contact with children and families there is an
ongoing concern regarding the wellbeing of a child or wider family and further action may be
required (e.g. attendance at hub) HT/HOC should contact their Health Visitor (via email and/or tel
call) in the first instance (copy in social work if involved). A discussion should take place and mutual
agreement regarding place at hub required.
In cases of child protection concerns usual child protection procedures should be followed and
social worker should be contacted.

Step 4
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If a place at hub is required Health Visitors should complete and submit request form via email
Helen McNaughton Email: hmcnaughton@north-ayrshire.gov.uk
Helen McNaughton will confirm hub placement details to health visitor by return email
Helen will also notify the named person service, HT of child’s current placement, hub lead and early
years social worker (if one allocated)
If a place at hub is agreed Health Visitor will contact families to discuss arrangement details.

•
•
•
•
•

When child arrives at hub for first time parent will be asked to complete the registration
form by lead EYP present
Each day parent will be required to complete an online survey
Children who arrive by taxi will be sent a paper copy of the registration form initially and the
online survey regarding symptoms
Attendance of children will be recorded
If concerns regarding safety or wellbeing of a child member of staff should contact health
visitor if any concerns and/or follow normal safeguarding processes.
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Section 7 – Supporting children with Additional Support Needs
Most children and young people with additional support needs will be supported by schools providing
the necessary support at home. It is recognised that there may be specific challenges to supporting
children with additional support needs at home and for this reason guidance which outlines advice
and resources has been developed to support these children.
A full pack of resources which contains each of these guides can be provided on request from
Psychological Services or can be accessed through their website or through the ‘Supporting the North
Ayrshire community during COVID-19 (online advice for families, children and young people and staff)’
An introduction to this guidance and outline of sections is found below.

Guidance for staff to support parents/families with
children with ASN

Although schools are closed, head teachers, teachers, support staff and specialist services are
still providing support for parents and children/young people. Services are operating in a
different way but can still be contacted for advice and consultation if required.
School staff may be on the front line when it comes to parental enquiries and concerns about
children and young people, especially if their child has additional support needs (ASN), in the
areas of, for example, cognition and learning; communication and interaction; social,
emotional, and mental health; and sensory and physical needs. It is important that families of
children and young people with ASN are sent appropriately differentiated tasks that take
account of their stage of development.
Parents and carers may be finding it hard to manage the consequences of the lockdown due
to having children at home all day.
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The psychology service is more than happy to be contacted by school staff to offer advice and
consultation where and when needed. You can contact (general psychology service email) if
you have a general enquiry and you will be directed to someone who may be able to help.
If you are fielding enquiries and concerns about a specific child who is known the psychological
service, you will be directed to the psychologist allocated to your child’s school. You can also email
them directly.
Additional Support Needs are not something the child or young person needs to change about
themselves; rather, we need to consider how to change the quality of what happens in the
immediate environment to best support their learning. If families are in a place where things
are calm and they would like to engage in some learning activities with their child, we have
included below ways to help the child become ready to learn.
Reinforce the need to create a positive and supportive atmosphere. If things are getting
stressful, leave it.
Children and young people may need a lot of support with tasks – they may need an adult to
help them get started and work through a task. For some tasks they may need more help than
others. This is normal and adults should accept this. Staying alongside your child as they read
or work through a task can help a child to regulate (as long as the adult is regulated!)
Remember it is important to consider health and wellbeing over more specific teaching at this
time. This is a tremendous opportunity to re-connect with children especially in a world where
the norm has become to connect with peers. Children need the adult attachments in their
lives and although we like to encourage independence in them where possible, they need
their adult attachment to a parent or carer to guide them. Children and young people should
need adults more then they need their peers! Take this time to build on relationships.
For general information look at the psychological service website.
www.northayr-edpsychs.co.uk
The following list of appendices signpost to a number of resources we hope you will find
helpful. You will also find direct links to relevant sections in our website.
Guides to support ASN includes:
GUIDE 1: PRACTICAL TIPS FOR CHILDREN AND YOUNG PEOPLE WITH ASD
GUIDE 2: SUPPORT FOR CHILDREN WHO HAVE LITERACY, LANGUAGE AND COMMUNICATION
DIFFICULTIES INCLUDING ACTIVITIES FOR LANGUAGE DEVELOPMENT.
GUIDE 3: PRACTICAL WAYS OF TALKING TO CHILDREN AT AN AGE APPROPRIATE LEVEL WITHOUT
INCREASING ANY ANXIETY THEY MAY HAVE.
GUIDE 4: CREATING POSITIVE ETHOS AND ENVIRONMENTS
GUIDE 5: EXPLORING PRACTICAL STRATEGIES AND RESOURCES FOR ASN
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GUIDE 6: FOCUS ON GENERAL COVID-19 GUIDANCE AND MANAGING ANXIETY FOR ASN
GUIDE 7: ADVICE/SUPPORT FOR CHILDREN WITH SENSORY NEEDS
GUIDE 8: PANDEMIC TOOLKIT FROM BRUCE PERRY

ASN School Response to supporting learners and their families
North Ayrshire has a range of specialist provision but it’s learners with the most complex additional
support needs are located in the four stand alone schools Haysholm, James McFarlane, James Reid,
Stanecastle as well as Elderbank support base located within Elderbank Primary. The senior
leadership teams of the schools in consultation with senior managers have worked together to identify
the most appropriate support for the specific needs of the children and young people within those
schools particularly those with the most complex additional support needs.
The range of support developed took into account the advice available from the World Health
Organisation in relation to those with a disability which stated that:
People with disability may be at greater risk of contracting COVID-19 because of: − Barriers to
implementing basic hygiene measures, such as the need to touch things to obtain information from
the environment or for physical support; Depending on underlying health conditions, people with
disability may be at greater risk of developing more severe cases of COVID-19 if they become
infected. This may be because of: − COVID-19 exacerbating existing health conditions, particularly
those related to respiratory function, immune system function, heart disease or diabetes. (WHO
Report Covid-19 March
The rationale for the support developed took into account the unique needs of the children and young people
and families supported by the specialist provision including:
the complex health needs of many of the children and young people;
the cognitive ability of the children and young people who may find it difficult to understand significant
changes to routines;
the difficulty for some of our children and young people in adapting to new people and relationships;
the anxiety and needs of the families who may find it difficult to place their child in an unfamiliar environment
during this time
The current position was taken after considered staff discussion and extensive consultation with families who
reported that their preference is to self-isolate and establish routines at home to keep their children and
young people safe. Initial support for home learning was also welcomed by families who reported that they
felt well supported by clear processes and were able to make contact with school staff as and when required.
However, during this time there have also been ongoing regular discussions with senior managers and other
agencies about whether additional supports might be required for some of our families who may be in need of
respite and/or further support.
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Levels of support:
1. School support for family wellbeing and home learning
2. School support for family wellbeing and home learning with enhanced home support where
required
3. Vulnerable families are offered additional hub or respite support
The following risk factors were identified as being pertinent to offering direct support for children and
young people within a Hub setting.
• Most of our children and young people with complex additional support needs have underlying health
conditions and are therefore at greatest risk of being with other children and young people and adults
• The nature of the mainstream hubs being an unfamiliar setting or an alternative school would cause
the young person additional stress even if we could get them to and from it safely.
• The nature of the close contact required would require extensive risk assessment and PPE equipment
to ensure the safety and wellbeing of all involved
• It would be a challenge to provide familiar workers as some of them are having to shield or isolate,
meaning that youngsters would be faced with unfamiliar staff who do not know how best to support
them, even with enhanced PHPs/risk assessments.
• Cognitively the children cannot comprehend and manage social distancing and therefore the children
and yp, their families and staff would be at greater risk

1. SCHOOL SUPPORT FOR FAMILY WELLBEING AND HOME LEARNING
The majority of support for children, young people and their families will be within their homes which are a
familiar and safe environment. The GIRFEC National Practice model is firmly embedded in the approaches to
determining supports and constructing plans to ensure that appropriate actions are undertaken. It also allows
for regular and consistent reviewing of the plan for each child or young person.
Role of SLT
•
•
•
•

Weekly phone calls to families – more for any deemed as additionally vulnerable – proportionately
divided between HTs and DHTs.
Where identified, home visits to provide resources, visuals, food packages whilst keeping two metre
distance.
Complete Resilience Matrix for identified vulnerable pupils.
Updating of information on contact logs, pastoral notes and Ayrshare as required.

Role of Staff
•
•
•

Responsible for virtual learning and teaching
Responsible for updating blog/Twitter/GLOW with videos and resources
Responsible for communicating feedback to SLT.
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Role of Parents and Carers
•
•

Permission has been sought from families to share their email and contact numbers. They have been
asked to engage in weekly pastoral phone calls to ensure we can identify any required supports.
Families have been provided with support to ensure they can access glow blogs/GLOW/Twitter to
support their child at home. They have been asked to provide feedback where appropriate.

Role of other agencies
School staff work in partnership to ensure they offer the best possible support and advice.
•

•

•
•

The SLT helpline has been extended to include more days and attempts are been made to try to set up
a mailbox and phone line that families of the complex children can contact for advice re AAC, or if they
have a breakdown of AAC, also if they have queries/concerns re Eating and Drinking. This service is
currently being established and will shared widely once live.
The document from Education Scotland (attached) points to supporting potentially vulnerable groups
to be able to continue / build their resilience and answer questions which might reduce anxiety, which
is clearly raised for all sections of the community at present.
Health services have been in touch with relevant families providing guidance for their child e.g.
Rainbow House
Educational Psychology are providing support to HTs and families as required and requested.

Communication
All of the above information has been communicated to staff, pupils and parents through the following
processes: newsletter, Email, Website, Face to face, Twitter (see appendices).

Quality Assurance
All pastoral conversations are summarised on a log and staff are asked to highlight in the following method:
Green – no concerns, family coping well.
Amber – some actions required, further supports needed. Staff to share in via e-mail/telephone as required.
Red –

immediate concerns which must be reported to Head Teacher right away.

Head teachers weekly video conference to share the above information. Supports to be put in place where
required and partners consulted.
Information and data to be shared with senior manager/team around child virtual meets.
2. CONSIDERATION OF ENHANCED ADDITIONAL SUPPORT
While it is recognized that most of our children and young people will continue to be supported by the support
outlined above, there will be occasions where additional support might be required. This will be decided after
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careful review and consideration by Senior managers of each school. Additional support in these cases may
take the form of:
• Additional home visits to speak with the family and to meet with the child. This will be carried out
whilst still maintaining social distancing
• School staff will liaise more closely with other agencies and supports to put into place practical support
where required. This may include delivering medical equipment, delivering food parcels, accessing
additional social work or respite support
• Organising Hub attendance for siblings to ensure that even when it might NOT be appropriate for a
child who has complex needs to attend a Hub, the family are still given some level of practical support
3. ACCESSING ADDITIONAL HUB SUPPORT
Only in very specific and rare circumstances where it is felt that child protection concerns may arise or the
family becomes at risk of breakdown would a child who attends the ASN provision be invited to attend a Hub
for support. This is in line with the support currently offered to children and young people from across
mainstream schools but also takes into account the specific needs of children with complex additional support
needs who may be at greater risk when attending a Hub due to their specific needs and difficulties with regard
to potential social distancing and understanding of changes to routines. When this is the case the paperwork
required for the multiagency forums will be completed and submitted in order to determine the level of
support required. A clear risk assessment will also be required to ensure that the balance of risk does not
outweigh the benefits provided by the support offered. The criteria around this decision are outlined below.
Criteria for consideration of additional support
A full process detailed below would take place whereby children and young people would be considered for
support but the main criteria in the first instance would be:
•
•
•

Children on the Child protection register
Children where there may be or have been child protection concerns
Children who require a significant level of support that is potentially placing a significant strain on the
family that may lead to children requiring to be removed from the family home without some level of
support being put in place

Support in each case will require to be balanced with the level of risk that this may place the child or family in.
The following criteria should be considered as reasons that additional support would NOT be offered:
•
•
•

Does the child have adequate family support that enables the majority of their needs to be met within
the home?
Is the child or anyone in their family in the ‘sheilding’ category and therefore it would place the family
at risk for the child to leave the family home?
Does the child have other underlying health or physical conditions (not considered in the category
above) which would make caring for them extremely difficult without putting them, other children and
members of staff at risk?
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Process
Any offers would be only be made after a meeting between key professionals using a risk and resilience matrix
and scoring sheet (see appendices) to determine the viability of such an offer in relation to the needs of the
child and any potential health wellbeing risk being posed by the support.
A weekly fortnightly meeting would be convened with senior management representation of HSPC, health and
education present.
Prior to the meeting a submission using the risk matrix and scoring sheet will be completed by key social worker
and the establishment Headteacher / delegate. If the family is known to Rainbow House then additional
information should sought and can be extracted from children’s personal care plans / risk assessments. It is
important that affected siblings are also identified in order that support can be determined appropriately.
The meeting will then convene and consider:
•
•
•
•
•
•
•
•
•
•
•
•

Whether support is needed based on the information contained in the matrix and scoring sheet
Level of risk in offering support and whether this outweighs need for support
The nature of support:
Mainstream hub
Mainstream hub with targeted support
Targeted setting with support eg ESR or designated ASN school or Auchenharvie outreach support
Key worker visiting the home or taking the child for a walk or visit outwith the home to check out
wellbeing (Where severe and complex needs are being considered and supports are deemed
impractical on social restriction grounds)
Support for child’s siblings through childcare in the mainstream hubs
Identify Key worker support. Consider numbers and whether PPE is required.
Transport arrangements
Start date and pattern of attendance
Informing Head of Service and keyworkers of outcomes

This model ensures staff teams are in regular contact with families without creating additional opportunities for
the spread of COVID-19. Respite or additional support outwith the home is only provided in exceptional
circumstances and follows clear processes to ensure the risk is not too great for the children and young people
and their families and doesn’t present additional challenges given the complex nature and often highly
routinised manner in which our pupils see the world. This model can also build families resilience providing the
appropriate support is given.
Review Processes
Given the evolving nature of the current situation there is a need to carefully consider whether our response
continues to be the most appropriate to support the needs of families. SLT should therefore continue to meet
regularly to monitor the support being offered and determine whether this continues to be appropriate. This
will then also be reviewed in discussion with Senior managers on a bi-weekly basis. Where it is felt to be
appropriate – children and young people will be put forward for further support at a multiagency forum with
processes followed as detailed above.
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Appendix 1
North Ayrshire Council Education Service
Communication Strategy
In recognition of these extraordinary times, this strategy seeks to ensure that there is a consistent
approach across the education service as we strive to continue to deliver a high-quality service to our
children, young people and families. Positive relationships with staff, children and families should
continue to remain central to our culture. It is these close partnerships which will sustain us through
these challenging times.
The following provides some guidance for Heads of Establishments, Senior Teams and Class Teachers:
•

Heads of Establishments should adopt a routine weekly check in by email/ telephone with
their Senior Manager to discuss:
 wellbeing of all
 update on vulnerable children and families
 any challenges /complaints
 further support/ advice
(Head Teachers should continue to contact Senior Managers at any point for further advice
in the normal way)

•

•

•
•
•

Heads of Establishment and SMT (delegated as appropriate) should check in daily about
wellbeing with all individual staff using telephone, text, email, Microsoft Teams or any other
form identified. This responsibility can be delegated as appropriate within larger
establishments.
Heads of Establishment should work with staff teams to draw up a list of contact details of
most vulnerable pupils. Senior Teams should draw up a plan for frequent and regular contact
with these children, young people and families. If contact cannot be made, then Heads should
contact HSCP or Police for a further welfare check
Class teachers can contact their class regularly through Glow to check in with pupil learning
and wellbeing.
Class teachers are not expected to have daily individual contact with pupils through email; this
can be done in a group/class basis as IT systems allow
Class teachers are not expected to produce individual and/or daily work programmes for
young people
Schools must be mindful of the additional pressure homework / learning at home can have
on families

•
•

Class teachers should provide Senior Leadership Teams with an overview of work planned for
their children and young people on a regular basis. Details of additional work being carried
out e.g. curriculum development, CLPL should be recorded in the usual way
Work contact should remain within normal working hours unless urgent. Holiday periods
remain unchanged.
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•

HTs may wish to consider the purchase of SIM only mobile phones for SMT. The telephone
number can be shared with parents and advice should be given to them that this is to enable
them to access email communication with the school.

The processes to support this must be manageable, and cognisant of the extraordinary
circumstances in which staff will be working. It is essential that all continue to keep in mind the core
principles of tackling unnecessary bureaucracy.

Communication Log

Pupil Name

Date & Time

Conversation Focus
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Concerns Raised

Action
Required

Appendix 2

Contacts and Support: Helpful information during the
Coronavirus outbreak
During the coronavirus it is important to try and follow our established education processes where we
can. However, we recognise that this can be challenging in the current circumstances and that the
people you would normally link with for information and advice may not always be available. The
information below is intended as a tip sheet to provide contacts and support for education staff during
this period.
•

•

•

•

•
•

•
•
•
•

Child protection processes and procedures should be followed as outlined in North Ayrshire
guidance. For information and relevant paperwork on these processes you may find it helpful
to contact Angela Feeney (afeeney@north-ayrshire.gov.uk) or for advice and support - Philip
Gosnay (Philipgosnay@north-ayrshire.gov.uk)
Where possible, you should ensure that you can access Ayrshare from home and update this
for individual children and young people if there are any significant changes during contact
with them. You should also try and check this regularly to ensure you are up to date with any
recent development. For any difficulties in accessing Ayrshare contact Kelly Bennett Kelly.Bennett@aapct.scot.nhs.uk
As far as possible, you should still link in with named social workers for any children and young
people you are working with. However, if you have any queries regarding any new cases or
need to contact a social worker regarding any child protection concerns – the attached sheet
provides local contacts for each area.
If you are working with preschool children, the Health visitor remains the named person.
Again, existing contacts should be used where possible but if there are any concerns or queries
around this then please contact Joanne Inglis - JoanneInglis@north-ayrshire.gov.uk.
Any concerns re. contact with CAMHS should be directed as far as possible to Eileen Bray Eileen.Bray@aapct.scot.nhs.uk.
If you have any concern or questions regarding access to Speech and Language Therapy then
direct your enquiry to elspeth.mair@aapct.scot.nhs.uk or you can contact the Helpline on
07833233942 between 2 and 4 pm on a Wednesday.
If you wish to contact Psychological Services please contact your individual EP in the first
instance by email, some EPs have also provided their personal mobile numbers as a contact.
If you have any concerns or are unable to contact individual EPs, contact Gailnowek@northayrshire.gov.uk or by phone. 07557821991
For advice and guidance on supporting children or young people who are supported by
Extended outreach contact Esther McGrath emcgrath@north-ayrshire.gov.uk.
All secondary school counsellors will be continuing to support existing case loads through
telephone counselling. If you have any queries about counselling for any specific young
person contact MarieMurphy@north-ayrshire.gov.uk.

For information on how to support families, children and young people during this period – please see
the following website: https://blogs.glowscotland.org.uk/na/naccovid19/
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Other useful websites include:
•
•
•

https://nacfamilylearning.weebly.com/
https://glowscotland.sharepoint.com/sites/NorthAyrshireCouncil/StaffArea/NurturingNorth
Ayrshire/SitePages/Home.aspx
https://glowscotland.sharepoint.com/sites/NorthAyrshireCouncil/StaffArea/ConnectingWith
MentalHealth/SitePages/Home.aspx

For help with food or money matters

•

http://northayrshire.community/wp-content/uploads/2020/03/2003030-Hubs.pdf
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Appendix 3 - Supporting Children and Young People’s Mental Health and
Wellbeing During COVID-19
As educational and support staff we are faced with a new and unprecedented challenge:
monitoring and supporting the mental health and wellbeing of the children and young
people to whom we have a duty of care.
As we work from home we may find ourselves asking the following questions:
1) How can I monitor the pupils I am responsible for?
2) If I have a concern, how can I pick up the phone and assess the situation? What should I look out
for?
3) If I believe a child or young person could benefit from support, who and where can I direct them
to?

1) How can I monitor the pupils I am responsible for?

There are various methods which will enable you to monitor pupils. Here are some
suggestions which may help promote engagement:
Classroom:
1) Google
How can
I monitor the pupils I am responsible for?
By creating a virtual learning area you can set pupils tasks or even use the resource to
provide information about support services, and useful contacts. Setting pupils a very
simple activity such as a casual check-in will enable you to measure which pupils are
engaging and who is at risk of disconnecting. Set your pupils a time frame for responding
(even if it is just a short ‘hello, I’m here’) and if you do not have a reply within that given
window then you can contact home to speak with the individual. This will also give you a
reason to speak to him/ her directly.
Glow:
You can use this method of communication to contact pupils and check in with them. If
they have been made aware of your intention to use Glow email to keep in touch they will
check their mail to see if you have made an effort to speak with them.
Ayrshare:
Any significant events are recorded here and will enable you to check on your pupils’
wellbeing if they have an Ayrshare record.
Telephone:
By calling families to briefly check in you are reinforcing your presence and providing a
potential opportunity for them to access support. By explaining to parents and carers that
you are keen to continue making yourself available if needed, you are being transparent.
Families will appreciate this and be happy for you to speak to pupils.
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2) If I have a concern, how can I pick up the phone and assess the situation? What
should I look out for?
If you decide to contact a pupil at home you should consider the following questions
which are set within the context of Getting It Right For Every Child (GIRFEC):
 Why am I calling?
 What are my concerns?
 What do I know so far?
 Do I have all of the information I need to hand before making contact? (Bear in
mind that not all families have access to wifi or technology therefore it is crucial
we do not assume the worst if we don’t get the response we are looking for
before considering a telephone conversation).
 Is there anything I need from anyone else before I pick up the phone?
 What outcome am I looking for?

Assessing over the phone

Below is a list of tips and points to consider when you decide you are going to contact
a pupil and speak to them directly:
• Avoid direct language that may lead to the child feeling defensive, ‘why
haven’t you responded to my emails/ completed the online tasks I set you?’
Instead approach the conversation by using language which avoids
confrontation, ‘Hi Daniel, I hope you don’t mind me giving you a quick call. I
had popped you an email/ added a really brief check in task to Google
Classroom and noticed that you hadn’t been able to respond. The aim of the
task was just to say hello and see how you are so I hope you don’t my call –
I’m just looking to see how you’re getting on?’
• Don’t ask a pupil if they are ok as this again may invite them to provide a
response that they believe you want to hear; instead, encourage them to tell
you how things have been since they have been at home.
• It is okay to ask pupils open questions that will enable you to get a clear
picture in your mind and assess their situation, ‘Tell me about how you’ve
been spending your time…talk me through a typical day.’
• Reference hobbies/ interests the pupil has to strengthen the connection you
already have with them, ‘How are you finding not being able to go to your
football training? What have you been doing instead?’
• If you are aware of friendships it could benefit knowing how things are as it
will help you ascertain if a child or young person is maintaining relationships
and communication, ‘Are you keeping in touch with Kyle? How are you
finding chatting to friends?’
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•

•
•

•
•

Reinforce that any anxiety they may be experiencing is completely normal and
reiterate that feelings of distress are common but there is support there if it is
needed. Relating to this by empathising will help to put a pupil at ease and help
them understand that everyone is being impacted by lockdown, ‘Remember that
it is okay to find this hard. I’m an adult and there are things I am finding difficult
to get used to.’
Express genuine interest and be sincere.
Think about the environment the young person is in and ensure you can hear
them and they can hear you. If you can’t make out what is being said be honest
and ask your listener if they are able to move elsewhere as you really value that
conversation you are having.
Listen and allow your pupil time to answer.
Check for understanding by repeating points back – this will show that you want
to get it right and strengthen the quality of the conversation they are having with
you.

What about vulnerable pupils?

If you are speaking to a child or young person who has been vulnerable or at risk in
the past it is okay to revisit strategies and discuss this as the aids they have used in
the past could be relevant now in building resilience and helping them cope without
your physical support or ability to remind them regularly:
•

•
•

•

‘So, I’m hearing what you’re saying and I have been thinking about the
conversations we have had when things have been challenging. Can you
remember what we identified as strategies that could help you if you feel
your mental health takes a dip?’
‘What do you have in your toolkit that will help you if you feel low or upset?’
‘We spoke about our scale before and recognised that when you are up at a
10 there’s steps you need to take to get you back to a nine; can you remind
me what they are?’
‘What else do you do that helps you get through the day?’

Remember the positive phrases you would use in the classroom when supporting
young people that will encourage them and reassure them. Don’t be afraid to do this
over the phone:
•
•
•

‘That’s great you’re able to do these things.’
‘By recognising when you are feeling that way you are taking the first step in
doing something about it.’
‘Remember what we have discussed before; when you give yourself that
little bit of time and use some of your tools to help yourself, you start to feel
better.’
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What can I do if any of these happen?

What immediate signs tell you that
there may be room for concern?

You could arrange another telephone
conversation the next day or two days
later, ‘okay I understand that now isn’t
the best time…how about we arrange a
quick chat tomorrow?’

Distracted
Impatient
Subdued
Extremely short/ abbreviated answers
Repeatedly saying ‘I’m fine.’
Quiet
Detached
Agitated
Angry
Unwilling to engage in a conversation
Refusing to come to the phone.

Before ending the phone call you could
ask to speak to the parent/ carer again.
At the end of the conversation you
could give the pupil the opportunity to
think about your chat and arrange a
follow up via phone, mail or Google
Classroom.

3) If I believe a child or young person could benefit from support, what can I say and do?

If a child or young person discloses they need help or support, or you believe (based on
what they are saying and how they are saying it) they would benefit from further input,
do what you have always done and offer them words of support and hope:
•
•
•
•
•

‘I’m here for you and I want to get you the right help.’
‘What would you like to happen now that you have told me this?’
‘How would you feel about me getting you some help/ speaking to
your parent/ carer about how you’re feeling?’
‘I want you to know there is support out there for you.’
‘Is there anything you can think of that might help you?’

The next few pages contain information about support services recently published by
Education Scotland. Here you will be able to direct pupils to the relevant site/ support
service. It could also be worthwhile directing them to the Connecting with Mental
Health page on Glow and NAC’s blog about supporting children and young people,
families and staff during COVID-19:
https://blogs.glowscotland.org.uk/na/naccovid19/
If you have severe concerns about a child or young person, you must follow NAC’s child
protection procedure, ‘I have a duty of care to you and need to keep you safe. This will
mean I will have to talk to someone.’ This is a tricky thing to say over the phone but
bear in mind that if a child or young person discloses something to you they are doing
it because they want support.

REMEMBER YOURSELF!
You are a valuable individual and deserve to take time for yourself. During this
time you will wish to look after your pupils and be there for them but be there
for yourself too and take that break when you need it.
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Appendix 4: Resources for Learning and Teaching
Health and Wellbeing
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Activities that promote positive relationships
and curiosity in learners
Guidance for establishments
During this time of considerable change and some uncertainty there has been a great
deal of advice and guidance on how to best support our learners and their families to
cope with this extended time of home schooling whilst ensuring we look after our
mental health. This guidance hopes to focus on some of the advice that is most helpful
and to signpost schools to anything that might support this task. These are unusual
times and families’ anxiety is likely to be heightened with the expectation that they
are to be their child teachers during this time. The key message is that families are not
expected to replicate a classroom at home and have their children engage in multiple
formal education tasks throughout the day. It is important however, that families offer
some structure and routine while supporting positive relationships that enhance
family connection and unity.
Developing Positive Relationships
As would be the case if children were attending school, school staff should be guided
by the Nurturing North Ayrshire approach to support their own staff and families in
creating positive learning environments.

The two pillars of nurture are…Care and Challenge.
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It is also important to remember that all behaviour is communication! Children and young
people are likely to feel worried at this time and may be in need of more attention and
support. We should, where possible, focus on safety and attachment as core needs of
children and young people at this time – particularly those who may have experienced any
previous trauma or adversity.
Adopting a PACEFUL approach (Dan Hughes, 2011) supports the development of positive
relationships, the foundation of all learning. Below are examples of what that might mean
in terms of the type of activities and approaches families could be encouraged to do.
Playful (P)
Play games which build to a finish, for example, dominoes, hide-and-seek, ready-steady-go
with bubbles; build in rhythmic actions, for example, clapping, jumping, dancing
Acceptance (A)
If children and young people are finding it hard to engage in activities, accept this and
recognise that this is really hard for them. Unconditional positive regard is key!
Curiosity (C)
Explore children’s thoughts and feelings, listen to their views non-judgementally. If they
express negative thoughts, accept this and thank the child for being honest and saying what
they are thinking. Wonder aloud if they might be reacting this way because they are feeling
worried/tired/sad etc
Empathy (E)
Try to genuinely feel the emotion your child is feeling – step into their shoes, for example
‘you are really upset by this right now, that is really tough’. Acknowledgement and
validation of feelings supports compromise and problem solving.

Fostering curiosity and creativity
Children are more successful learners when they are involved in determining the learning
and are curious about what they are learning. For many younger learners, this learning will
naturally take place through daily living activities. This can also be the case for older
learners where their more formal learning can be linked to their interests or to tasks they
can participate in as part of daily life, e.g. research involves finding out about self-care skills
during the coronavirus period or creativity involves creating recipes and meal plans for the
family.
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Education Scotland’s Creativity Across 3-18 document notes that creativity skills can be
developed across different contexts. Creativity can be fostered when we help learners to
take responsibility for their own learning and when we develop an open-ended approach
to learning and develop themes based on children’s interests. This is the type of learning
we should be encouraging during this period of home schooling and working.
Creativity involves some of the following skills:
•

Being constructively inquisitive (being curious, finding patterns in nature, building on
our previous knowledge, researching topics and thinking of good questions)

•

Being open-minded (thinking outside the box, exploring different points of view, being
flexible, working with uncertainty)

•

Being able to harness imagination (playing, exploring, looking at different options,
generating and refining ideas; and inventing.

•

Being able to identify and solve problems (understanding and defining problems;
presenting solutions; demonstrating initiative, discipline, persistence and resilience

Some Ideas to foster creativity at home include:
•
•
•

Design an obstacle course for your family – build it from things you have in your home.
Time your family doing the course. How can you make it harder, easier?
Do open ended lego activities or use junk modelling to build a castle or other building.
See how quickly you can each create your model, how can you make it harder, easier?
Choose a film and build activities related to that - for example: Aladdin - What 3 things
would you wish for? Where is Arabia – find out 3 facts about the desert. Is it fair some
people are rich and some are poor? Design your own genie and lamp or palace.

Inventor Scavenger Hunt
Rainbow Scavenger Hunt
Indoor Scavenger Hunt
• Find something that
• Find something red
• Find a fork
you can turn
• Find something yellow
• Find something that is
• Find something that is
red
• Find something orange
bumpy
• Find a tissue box
• Find something green
• Find something that is
• Find 3 things that have
• Find something blue
metal
wheels
• Find something purple
• Find something you put
• Find an orange crayon
• Name a fruit that is red
together
• Find something that is
• Name an animal that is
• Find 3 things that are
very soft
yellow
round
•
Find a band-aid
• Name a vegetable that
• Find something you
• Find a key
is orange
twist
• Find 2 socks that match
• Name a plant that is
• Find something shiny
green
• Find something round
• Find something you can
• Name a flower that is
• Find a sticker
roll
purple
• Find a rubber band
• Find a tube
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•
•
•

Find 3 things that are
squishy
Find something clear
Find something that
can bounce

•

Name
something
outside that is blue
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•
•

Find a pair of glasses
Find an envelope
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Please find below some ideas to support children’s wellbeing, designed to enable you to build relationships with new groups of mixed age children and young
people.
Additional links/Resources
Check-in
One or two
https://education.gov.scot/improve
• Ask pupils to share one or two words about how they are feeling
word check in
ment/learning• Ask pupils to show feelings using pictures (feelings board, feelings fan)
resources/compassionate-and• Ask pupils to write or draw how they are feeling on a dry wipe board
connected-classroom
Numerical check
• This can be a check in, especially if they don’t have a large vocabulary or if you have a large https://www.5pointscale.com/
in
group.
• Ask the pupils to show how they feel on a scale of 1-10. 1 being really negative and 10 being
really positive.
• Ask how do you feel right now?
• You can go on to qualify what the number means to them. E.g. a 7 means ‘could be better’ and
you can also ask them why they feel this way
Metaphorical
• Internal weather report
check in
Introduce the idea that emotions can be described like weather.
• Current Playlist
Ask children to relate music to their feelings. Ask ‘What music or song represents how you are
feeling right now?” Children might choose to speak about a musical instrument, a particular
song, an album, or musician.
Written check in Provide opportunities for children to record their feelings in writing. Options include:
Blob tree
Post Box
Post its
Speech bubbles
Check out
Check outs can be done verbally, in picture form or in writing using similar methods to the check in.
This is a useful way to follow up with a child who is showing signs of stress, worry or anxiety at the
beginning of the day/week. It can also help children to reflect on their worries/anxieties. It can help
them recognise that things were not as bad as they might have been thinking and to realise that they
coped, and maybe, enjoyed some aspects of their day/week. Questions or prompts could include:
How do you feel now compared to earlier today/this week?
What good things have happened today/this week?
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Nurture Games/activities
Memory Game
‘I went to the shop to buy a …’ or ‘In my suitcase I packed a…’
In this game you have to remember the words that each person has chosen in order.
Getting to know These are a few of my favourite things
you
This is a wonderful game that helps the group get to know each other better. Each person in a circle
names five (differentiate as required) of their favourite things. For example, colour, to, movies, friends,
animal, book etc. The day you can test your memory and see if you can remember the five favourite
things the group told you the previous day.
Story telling
Start a story and let each child take turns adding to it.
I-spy
An oldie but a goodie!
Kim’s game
Start with four items, e.g. spoon, pencil, sharpener, comb. Any items can be used. Put them on a table
or tray and let the children look at them, then take turns removing an item while the others are not
looking. The others then have to identify which item is missing. As the children’s attention span begins
to improve you can gradually increase to more items.
Relaxation Activities
Smiling mind
This is a free Mindfulness App with a range of meditations and relaxation tracks for all ages from young
children to adults. Includes classroom programs.
Shake out

For a quick energy shift – help children ‘shake out’ their stress. Tell them that they are going to shake Brain Break song – Shake your sillies
gently until all the tense energy in their body is released into the space around them.
out
https://www.youtube.com/watch?v
=NwT5oX_mqS0&safe=active
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Grounding
exercise

Compassionate https://education.gov.scot/improvement/learning-resources/compassionate-and-connectedand Connected classroom
classrooms
Zipped file – additional resources
• Relaxation activities
• Listening and responding to children
Health and Wellbeing
Feelings
Workbook themes:
Attached as a Pdf document
Artwork booklet
• Self esteem
• Emotions
• Empathy
Mighty Moe: An http://www.cw.bc.ca/library/pdf/pamphlets/Mighty%20Moe1.pdf
anxiety
workbook for
children
Respect me
Vision is of a respecting, just, equal and inclusive Scotland in which all children and young people can
live free from bullying and harassment and are encouraged to reach their full potential. Work is driven
by a focus on children’s rights.
https://respectme.org.uk/resources/
Beacon House
https://beaconhouse.org.uk/resources/
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Make a calm Possible items to add:
box/comfort
• colouring book and pens
basket
• stress ball
• bubbles
• skipping rope
• playdoh

Cosmic
Kids https://www.cosmickids.com/
Yoga
Growth Mindset
• Bruno Mars – Don’t give up https://www.youtube.com/watch?v=pWp6kkzsongs
pnQ&safe=active
• Will-i-am – What I am https://www.youtube.com/watch?v=cyVzjoj96vs&safe=active
• Janelle – Power of Yet https://www.youtube.com/watch?v=XLeUvZvuvAs&safe=active
Get fit/counting Selection of Jack Hartmann YouTube videos
songs
- https://www.youtube.com/watch?v=0TgLtF3PMOc&safe=active
Additional
ASN
School
Attached as pdf
Closure kit
Wellbeing
Attached as pdf
activities
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Here are some wellbeing ideas for you to try at home.
Try to complete one activity per day. 

WELLBEING ACTIVITIES

Did you like this activity?

Breathe: in through your nose for a count of 4 and out your mouth for a count of four. Repeat
this several times throughout the day, particularly if you feel anxious or cross.
Create a free account on the Smiling Mind app.
This is a free Mindfulness App with a range of meditations and relaxation tracks for
all ages from young children to adults.
Think about all the people and things that you have around you that are important to you and
keep you safe. Talk about or draw them.
Write down 3 things each day that you are grateful for. It can be people, things and
experiences – anything!
Can you create faces which show some different emotions? Look in a mirror how many
different faces can you pull?
Use Google Earth to look up the following landmarks: Big Ben, The Eiffel Tower, The Leaning
Tower of Pisa and The Statue of Liberty. What else can you find? Did you know that you can
also explore under the sea and on the moon?! Write down 3 cool things you have found.
It is important to get fresh air, especially if you are feeling a little under the weather. Try the
5-4-3-2-1 grounding exercise when you are outdoors. Working backwards, find 5 things you
can hear, 4 things you can see, 3 things you can touch from where you are sitting or standing,
2 things you can smell and one thing you can taste.
Listen: Put on your favourite piece of music and listen. What instruments can you hear? How
does the music make you feel? Where in your body can you feel it?
Dance: Put on the radio and dance to the songs, play ‘Just Dance’ together on YouTube, create
a ‘happy songs’ playlist.
Sing! Learn the lyrics to your favourite song.
Write down 7 things you can do to distract yourself when you become frustrated or angry.
Make a calm down box. It’s a nifty little way to help children
handle big emotions.
Possible items to add:
• colouring book and pens
• stress ball
• bubbles
• skipping rope
• playdoh
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Use https://www.cosmickids.com/ to do some fun Yoga exercises. It is important to try and
do some exercise while you are at home to keep your body and mind healthy 
Find a safe, quiet space and read a book. Use what you can to make your space comfortable.
Read: share a story, talk about your favourite page, talk about the characters in the story
Listen to an audio book. There are several websites where you can access these for free:
Librivox / Spotify (can be used on a free account) / Storyline Online.
Ask the adults at home how you can help. Everyone needs to work as a team at times like
this, and they will appreciate your help.
Draw a ‘Circle of Control’ when you are feeling worried about something. Be realistic about
the things you can and can’t control. I.e. You CAN’T prevent the coronavirus, but you CAN
wash your hands and keep them out of your mouth and away from your face to keep yourself
and your family as protected as possible.
Find a mirror and look closely at yourself. Make a list of all the things you are good at and the
things that you like about yourself. What things make you special and valuable?
Imagine you have to pack all the important things in your life at the moment. Spend some
time being mindful of the people, places, things and thoughts that are the most important.
Talk someone through what you have chosen and explain why.
Do a bodyscan.
Use the following link to talk you through how to do it:
https://soundcloud.com/mindfulmagazine/body-scan-meditation-for-kids
Use the ‘WOW’ sheet. Write or doodle in and around the bubble letters, the things that amaze
you! It can be nature, a person, an experience or an item.
Learn to draw. There are lots of drawing tutorial videos on YouTube.

Use http://www.hellokids.com/r_12/drawing-for-kids to help you complete a drawing of
your choice. Listen carefully to the instructions and complete the drawing to the best of your
ability.
Drawing meditation: Choose an object, look at it very carefully for 60 seconds. Place the item
under a cloth and see how well you can draw the item from memory! Do not worry if it isn’t
very accurate, just try again with something else!
Go for a mindful walk. It is best to do this outdoors and so you might need to go with a parent
or carer. Walk as slowly as you can for one minute. What things do you have time to notice
now?
Each day listen to an inspirational talk! Which was your favourite? How did it change your
thinking? https://www.lifehack.org/785441/inspiring-ted-talks-for-kids
Lay down and close your eyes. Listen to some Disney piano music. Try to to activity 1 at the
same time. How does it make you feel? https://www.youtube.com/watch?v=5DiMoehAeOU
Listen to a mindfulness story called magic bubbles using this link:
https://www.youtube.com/watch?v=SPpTqqHVRKQ
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Use the ‘Smudges and Splatters’ and turn them into pictures!
Showing kindness to others is proven to help YOU feel better too! Can you think of something
kind you can do for someone else in your home? Or send a lovely text message to a friend or
family member.
Complete the ‘Mindful Colouring’ page. Try to notice what you are thinking about while you
do so.
Use the following ‘Conversation Starters’ to have interesting chats with someone else in your
home:
- What is your favourite memory?
- If you were to win the lottery, how would it change your life?
- What are you most proud of?
- What do you want to be doing in 10 years time?
- If you had £1000 to give away who would you give it to and why?
- What makes you happy?
- What would be in your ideal lunch box?
- What is the first thing you notice about people?
- What makes you laugh?
- If you were the Prime Minister, what would you change?
- Who inspires you?
- What is the best thing about being you?
Google some ‘No Cook Recipes’.
Make a family favourite meal together or prepare something new.
Games – play a board/card game together.
Adults and Teens
All the previous activities could be used or adapted for teens and adults. Find your favourite
activity from the list above.
No matter what challenges we face, there are steps we can take to look after and improve
our mental health and wellbeing. Visit:
https://www.nhsaaa.net/better-health/topics/mental-health-and-wellbeing/
Apps and websites to support mental health and wellbeing
https://www.nhsaaa.net/media/7680/apps_websites_help-mhw-final-july-2019.pdf
Play memory games
• Now you see it now you don’t
Have a tray with 10-20 objects on it and cover the tray with a cloth. Remove the cloth
for 30 seconds. Memorise as many objects as you can in 30 seconds.
• I went and saw
Begin a sentence with “I went to …” and a location such as shop/zoo/theatre/. The
first person completes the sentence e.g. ‘I went to the zoo and saw a camel’. The next
person repeats and adds something of their own e.g. ‘I went to the zoo and saw a
camel and a zebra’. Continue, as more animals are added the memory required is
extended.
Get comfy. Relax and enjoy Netflix/Box Set together.
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If these ideas and suggestions don’t inspire you then please find more ideas at:
•
•
•
•

https://blogs.glowscotland.org.uk/na/naccovid19/.
https://nacfamilylearning.weebly.com/
https://glowscotland.sharepoint.com/sites/NorthAyrshireCouncil/StaffArea/NurturingNorth
Ayrshire/SitePages/Home.aspx
https://glowscotland.sharepoint.com/sites/NorthAyrshireCouncil/StaffArea/ConnectingWith
MentalHealth/SitePages/Home.aspx
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Appendix 5

Guidance for completing the Resilience/Vulnerability matrix for Vulnerable
children and young people’s multiagency forum

This guidance is intended to guide both Health and social care and education staff to
collate the most pertinent information helping us to prioritise educational support
during the school closures. Support will be provided in a variety of ways on a tiered
basis with the most vulnerable children offered time within school hubs. We need to
balance the risk to health from Covid-19 in bringing children to school, so we want to
ensure we have the right information from the team around the child to assist in
identifying the most vulnerable children. We appreciate that assessments are dynamic
processes and that needs require to be considered as they either reduce or escalate.
In supporting vulnerable children and young people currently, it is important that we
continue to use our existing Getting it right for every child guidance and processes.
However, in these exceptional times, it is necessary to adapt these processes to
ensure that we can respond quickly to existing need.
You are being asked to complete the resilience matrix for each child to enable the
Scrutiny panel to identify the most effective support plan for the child you are working
with at present. We recognise in line with the tiered approach this may vary over time.
The resilience/vulnerability matrix copied below provides examples of the sorts of
information that may be helpful to include. However, there are several factors that
may prove to be more pertinent during this time both negatively and positively. For
example, we know from international research that factors such as poor parental
mental health, substance misuse and domestic violence are particularly likely to place
vulnerable children and young people at risk during the pandemic. Where the focus of
intervention is in supporting fragmented family relationships these children may be at
particular risk if we do not offer some time out with the family home. It is also likely to
be the case that those who can access friends and supports through technology may
be more supported through their connections. There is a resilience matrix attached
which specifically covers examples that may be pertinent to the Covid-19 pandemic
period of lockdown and its implications for vulnerable children and families.
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Additional factors to consider at this time of school closure
Resilience

Protective environment

Vulnerability

Adversity

Self-sufficient, good family Engaging well with current SW and Disability
Mental health of
support network
other support staff.
parents
Flexible, adaptable copes Access
to
technology, Age and or part of Substance misuse
well with change
communication with others
larger sibling group
Positive values, ability to Family based supports e.g. health Has siblings or parent Domestic violence
make plans
visiting, family care worker, nurturer to care for. Parental illhealth.
Relationship with school – Accesses someone to talk to, e.g. Neglectful
care. Risk
of
family
keeps in touch. Family are counsellor
Previous
trauma breakdown
likely to alert others to
displayed
through
support
needs/increased Positive
emotionally
warm Childs’ behaviour
vulnerabilities.
relationships within household with
parents/siblings

53
Official Information

Official Information

Appendix 6

Supporting vulnerable children and young people during the Coronavirus Outbreak – Multiagency Proforma
The following proforma is intended to be used as a guide to determine the level of risk for a child
or young person during this period of school closures. The Resilience Matrix should guide any
decisions about level of risk as well as what protective factors might be available to offset this
risk. Please see the Resilience Matrix and guidance attached and complete alongside this
document. Education Scotland’s COVID 19s Signposting document may also be helpful.

Section 1 – Identifying level of need/risk
Please be aware that the categories below should be used to guide who should be considered for support but the level of risk associated with each category
should be identified by the factors outlined in the resilience matrix. One key consideration when assessing risk
Risk Factor/level of need
Child protection registration
Looked after at home with
supervision order in place
Kinship care with carers at risk
Child protection concerns
High level of support required
for wellbeing needs in school or
in community

Presen
t

Level of risk/need Acute risk of child Total
(1 – low risk to 5 – being
removed
high risk)
from home (1 to 5)

54
Official Information

Vulnerability/Adversity
associated with this risk

Factors
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Complex ASN who require a high
level of support
Other (please list)
Section 2 – Supportive/protective factors in place
Support in place

Present

Current high level of Social work support/family
care workers, etc
Current high level of other mental health support
– counselling, CAMHS, etc
Currently engaging well with existing school
supports
Other support in place (please list)

Rating (1 – high level of support, Additional comment (please note whether
5 – low level of support)
high level is offsetting risk)

Section 3 – Risk and support score
Risk/needs overall score
Support score
Medical risks present that might impact on outcome
(please provide detail)
Distressed behaviour present that might require
additional support (please give some detail)
Section 4 – Support required
Based on the above information, the Vulnerable young people group recommend the following
Support
Continue current social work and education support package
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Child or young person to begin attending local education hu
Child or young person to be given direct weekly education support in
local school
Child or young person to be given more intensive outreach support
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Appendix 7
RESILIENCE MATRIX
NAME:

DOB:

CAREFIRST NUMBER:

SCHOOL NORMALLY ATTENDS:

CLASS:

SIBLING GROUP: YES/NO

NAMES OF SIBLINGS TO BE CONSIDERED:

ADDITIONAL SUPPORT:

WILL THE CHILD MANAGE BEING IN A SCHOOL
BASE DIFFERENT TO THERE NORMAL BASE:
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Please complete the matrix below outlining factors that you would highlight at resilience factors, protective factors, adversity
factors and vulnerability factors
Resilience
Characteristics that enhance normal development
under difficult conditions

Protective environment
Adversity

Factors in the child’s environment acting as buffers to
the negative effects of adverse experience.

Life events or circumstances posing a threat to healthy
development.

Vulnerability
Characteristics of the child, the family circle, and wider community which
might threaten or challenge healthy
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